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Over the past few months, extensive data has been collected to inform
the review and identify opportunities for the district.

Alternative School & Services Opportunity Review

Develop
Understanding of
District Practices

I
@ Collect data on @ Analyze data and @ Determine : Share initial |
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Analyze Current ldentify Share Findings

Practice Opportunities

alternative schools staff information opportunities for observations
and services consideration

Current Focus

@ Conduct in-person Compare current
interviews/focus district practices to
groups and best practices
classroom

observations
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schedule
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The diagnostic combined significant qualitative evidence and robust data
analysis to build understanding of current service delivery models.
Diagnostic Methodology

Qualitative Evidence Data Analysis

® Interviews with ® Discipline data
district leaders Key
Focus groups with Findings:
representatives
from staff roles that

® Financial data

® Program-related data
Highest

leverage ¢ Staffing data

work with students opportunities

® Staff schedules shared

Classroom through dmPlanning
observations
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Through DMC’s web-based technology system, schedules for a typical week
were collected from staff members to understand how students are supported.

Our Methodology — Staff Schedule Sharing

1. Staff entered their typical 2. DMC analyzed schedules,
weekly schedule into the highlights trends, and
web-based technology tool compares with best

practice
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Preliminary Highlights for Discussion
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Norfolk Public Schools has many areas of strength to build on.

Commendations

The district’s staff are passionate and committed to helping students succeed.

The district has dedicated programming to support students in alternative setting
learning environments.

The district has established a foundation to begin meeting the behavioral and social-
emotional needs of its students.

The district has placed a strong emphasis on anti-bullying.

The district has a well-respected teacher development program with a focus on using
data for progress monitoring and improving instructional practices.

The district has a strong set of community partnerships.
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A small number of high-potential, high-impact opportunities for
consideration have been identified.

Opportunities for Consideration

Consider building upon the current Positive Behavioral Interventions and Supports
(PBIS) framework to provide a continuum of social-emotional and behavioral
supports for students in order to impact the flow of students needing alternative
placements.

Consider refining the current alternative placement programs available at the
secondary level to be more tailored to meet the needs of individual students.

Consider more clearly articulating a process for students entering and transitioning
out of alternative placements to maximize the chances for student success.
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A clear and broadly communicated framework and process for PBIS is
the first step to ensuring successful implementation across the district.

Benefits to a District-wide Approach to PBIS

A clearly defined and aligned system may allow for:

J Prevention of escalation of behavior for some students

J A more equitable experience for students across the district

J Central office to better support schools with guidance and training

J Greater transparency into staffing and resource needs across buildings

An articulation of the district-wide PBIS model should also include the more detailed aspects of the
framework.
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Staff shared that the district has great variation across schools in the
tiers of PBIS services offered to students.

PBIS Services Offered at Each Tier of Support G PBIS

e N/ "\ / There are not always dedicated )

PBIS is superficially staff available to deliver

implemented; the hard ) : : :
supports with students are not behavioral mte_rventlo_ns, aside
from therapeutic services from

implemented. We know check- )
: community partners. School
in/check-out works, but we :
counselors do everything

don’t do that well anymore. related to PBIS. /

Implementation has not
been effective past Tier 1
supports.

- -
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The PBIS implementation in alternative schools varies and, although well-
defined in some cases, does not build off the district’s PBIS framework.

PBIS Implementations in Alternative Schools Q PBIS

PBIS Framework Bridgescape Learning Academy

Social-emotional supports offered, such as
the advisory period and group or individual
counseling, are not sufficient to support
behavioral change.

Tertiary Prevention
® Intensive, individual
interventions

Madison Alternative Center

Secondary Prevention
® Targeted group interventions
® Some children (at risk)
® Behavior plans that are

/The deIiveryofTierZ\ [ Perhaps there \

monitored daily and 3 services need should be a more
Primary Prevention more consistency, intensive and
® Proactive, system-wide given the limited purposeful behavior
interventions number of specialized management
¢ All children staff dedicated to system in place at
providing behavioral Madison, instead of
intervention to or in addition to the

students.

PBIS model.
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Finally, the district could continue to refine PBIS roles and responsibilities,
iIncluding having one individual with ownership at the school level.

PBIS Roles and Responsibilities Q PBIS

» One person to lead and be accountable for PBIS to ensure consistency of
implementation

SO . Alignment of communication and professional development

leadership

» One school-level leader (regardless of title) to oversee fidelity of PBIS within
each school

School-based| * Processes that allow the school leader to feel empowered to successfully
leadership implement PBIS and feel that their input is heard

» District resources and supports to continually improve practice

School-based| * Differentiated interventions based on student need
staff

— ) S
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In order to impact the flow of students needing alternative placements,
the district should consider a few key steps.

Key Steps For Building on the Current PBIS Framework G PBIS

° Refine the district’s vision related to the role of PBIS and its place within
the district’s overall system of student supports.

a Refine Tier 2 and Tier 3 social-emotional and behavioral interventions and
supports available in schools.

a Clarify PBIS roles and responsibilities.

° Communicate the district vision, framework, processes, and roles and
responsibilities that will be used district-wide and establish feedback
mechanisms.
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Opportunities for Consideration

Consider building upon the current Positive Behavioral Interventions and Supports
(PBIS) framework to provide a continuum of social-emotional and behavioral
supports for students in order to impact the flow of students needing alternative
placements.

Consider refining the current alternative placement programs available at the
secondary level to be more tailored to meet the needs of individual students.

Consider more clearly articulating a process for students entering and transitioning
out of alternative placements to maximize the chances for student success.
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The current alternative placement programs could be refined in several
ways.

Opportunities for Consideration

Consider refining the current alternative placement programs available at the
secondary level to be more tailored to meet the needs of individual students.

e The Madison Alternative Center has students with a very diverse set of social-
emotional/behavior needs and is not always equipped to meet these needs.

The Madison Alternative Center has students with a diverse set of academic
needs and does not consistently offer rigorous instruction from a content-
strong teacher for all levels of need.

than adequate.

The Bridgescape Learning Academy could provide more direct instruction

e The facilities at the Madison Alternative Center are perceived as being less
Q and support to students.
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Not all students are able to survive and thrive in a traditional school

setting.
Traditional vs. Alternative School Settings a ALT. PROGRAMS
y N
Traditional School Setting A D Alternative School Settings
]

Students need:

a

® More support due to significant discipline
and/or criminal infractions

® More intensive social, emotional, and/or
behavioral supports

® A more structured setting

® A more personalized, smaller setting
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Madison Alternative Center has students with a diverse set of social-
emotional/behavior needs and is not always equipped to meet these needs.

Current Supports Available vs. Not Available @ ALT. PROGRAMS

Supports Currently Available Necessary Supports
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Many staff members expressed a desire for more social, emotional, and/or
behavioral supports at Madison Alternative Center.

Social, Emotional, and Behavioral Supports at Madison @ ALT. PROGRAMS
4 \/ \/ )
We need more
Not all students are returned . . ) .
: : We have limited training programming for supporting
to their home school with ) , . .
: . . on behavior or mental students’ social-emotional
their social-emotional needs o
health trauma support. needs and the ability to
met. . ) .
interface with families.
\_ J
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The social, emotional, and behavioral support resources available often
end up spending their time on split or other responsibilities.

Activity Breakdown by Time @ ALT. PROGRAMS
Behavior Specialist _
% of time
Activity spent
Time with students .
Counseling/crisis intervention [ 32%
Total time with students I 32%
- On average, slightly less than
Other time supporting students a third of the behavior
Parent communication (email, phone, in-person) 6% specialist’s time is spent
Planning/materials preparation 5% working directly with
Paperwork 4% students
Data collection 3%
Attend meeting (WrapSAT) 3%
Student observation 1%
Total other time supporting students 22%
Other responsibilities
Assigned school duties (e.g. bus duty, lunch duty, etc.) 17%
Collaboration with colleagues (email, phone, in-person) 13%
Attend meeting (other than IEP or WrapSAT) 7%
Personal lunch 7%
Underreported time 2%
Total other responsibilities 46%
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Similar to the behavior specialist, the school counselor is only able to
spend a small portion of their week working directly with students.

Activity Breakdown by Time @ ALT. PROGRAMS
School Counselor _
% of time
Activity spent
Time with students
Counseling/crisis intervention I 19%
Total time with students [ 19%
Other time supporting students
Student observation 13%
Paperwork 6%
Parent communication (email, phone, in-person) 3%
Planning/materials preparation 3%
Agency coordination of services and supports 2%
Attend meeting (WrapSAT) 2%
Total other time supporting students 29% Si_m i_lar to the behavior
specialist, 17% of the school
Other responsibilities counselor’s time is spent on
Assigned school duties (e.g. bus duty, lunch duty, etc.) [ 17% assigned school duties
Collaboration with colleagues (email, phone, in-person) B I4f% B
Attend meeting (other than IEP or WrapSAT) 6%
Personal lunch 5%
Underreported time 10%
Total other responsibilities 52%
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There is a disconnect between perceived academic progress while at Madison
and the academic status of students upon their return to their home school.

Madison vs. Home School Perceptions @ ALT. PROGRAMS
o o
A h A b

Perceptions Shared from Madison

Perceptions Shared from Home School

* We use the same curriculum and » The majority of students return to
pacing guides as the rest of the their home school further behind
district. their peers.

» There are efforts made to coordinate * Many students who return to their
with the home school if a student home school struggle to pass the
has specific course work (e.g., Virginia Standards of Learning
enrolled in AP course). (SOLs).

* While at Madison, students often « Some students noted that they like
see an improvement in their grades attending Madison because it is
and self-esteem. much “easier’ compared to their

home school.
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Facilities are perceived as being less than adequate, which raises a safety
concern and sends the wrong message to students and parents.

Perception of Facilities at Madison @ ALT. PROGRAMS
4 N/ N/ )
The most at-risk , _ o he building is old. it leak
students are placed in There’s a_publl_c perceptlon issue The u[ ing is o, ,.I'[ eaks,
the district’s oldest that Madison is a horrl_ble place there’s mold. It’s in bad
building. to send your child. shape.
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Students at Bridgescape Learning Academy often need more direct
Instruction and support.

Instruction at Bridgescape Learning Academy @ ALT. PROGRAMS

Current Bridgescape Model Challenges Observation

* The primary model for

instruction is a « Staff members
blended learning shared that often More targeted and
approach. students struggle direct instruction
to pass their from content

. Stu_de_nts spen_d t_he SOLs_ and strong teachers is
majority of their time guestion whether
working independently students are truly needed to
through computer- learning the Supplement
based courses and standards from learning from
teachers provide the online online courses.
direct instruction one courses.

period per day.
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To build upon and expand the current alternative placement options, the
district may consider a few key steps.

Further Considerations a ALT. PROGRAMS

a Consider developing opportunities to serve students in smaller
alternative educational settings that are more tailored to their specific
needs, rather than a one size fits all alternative setting.

Expand social-emotional supports and refine responsibilities of current
social-emotional staff at Madison Alternative Center.

e Provide coaching support to core classroom teachers in alternative
learning settings.

Refine the current service delivery model at Bridgescape Learning
Academy to better meet the academic needs of students.
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Opportunities for Consideration

Consider building upon the current Positive Behavioral Interventions and Supports
(PBIS) framework to provide a continuum of social-emotional and behavioral
supports for students in order to impact the flow of students needing alternative
placements.

Consider refining the current alternative placement programs available at the
secondary level to be more tailored to meet the needs of individual students.

Consider more clearly articulating a process for students entering and transitioning
out of alternative placements to maximize the chances for student success.
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Well-defined entry and exit criteria enable a school district to provide
services to students both equitably and effectively.

Processes to Provide Services to Students e PROCESS

Process for Alternative Placement Services

Home School Entry Criteria Alternative Placement

- “ -
U5 T

Exit Criteria

Determines if services provided to students are
equitable and effective
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The entry process for alternative placement, called the Tribunal Hearing, is
not always well understood or adhered to by staff.

Entry Process for Alternative Placement m

e PROCESS

4 N\( There are inconsistencies in Y4 )
. terms of decision making. Staff do
The tribunal process does : :
: . not know how to use data, review It is a struggle to norm the
not deal with exceptions
o : the record and understand process to attendees.
and is time consuming. e .
implications. As a result, it is hard
\_ for a team to make a decision. ) )
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Furthermore, sometimes the entry process for alternative placement does
not meet the needs of building leaders.

Entry Process for Alternative Placement (Continued) m

e PROCESS

/ We should have more \ / \
discretion in deciding on Schools believe a referral * There may be multiple issues
the outcome of the automatically means a related to:
tribunal hearing. We don’t student will be placed into
always agree with the an alternative setting. That
decision that is made. We isn’t always true.
know the students best. / -/

'/

1] Training
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Changes to in-school suspension in the district may play a strong role
in the reliance on the Tribunal Hearing by school leaders.

Changes to In-School Suspension m
a PROCESS

/ \ / For schools that do have in- \ / \

L school suspension available, this
In-school suspension in P

et available due. dedicate e, with eache behaviorl support and na
longer available due to edicated role, with teachers | supp
using their extra period to service model.

budget cuts. :
g oversee these in-school

\_ suspension programs. ) )
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Data for discipline in the district further validates that there is no
In-between support for students.

Discipline Information _Eﬂﬂ»

Norfolk Public Schools, SY2015-16 a PROCESS

To reduce incidents, the

Incidents % o

district may want to:
Short-term, Out-of-School Suspensions 10,509 97%

° .
Long-term Suspensions (>10 Days) 211 2% Institute a step before

- - : — out-of-school

Long-term Suspensions with Special Conditions 71 1% Suspension
Expulsions 3 <1%

¢ Expand and
Total 10,z 100% standardize behavioral

supports and services
for students in Tiers 2
and 3

* Short-term, out-of-school suspensions comprised 97% of incidents for SY2015-16.
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Expanding & standardizing behavioral supports may help address concerns
regarding African-American students being disciplined at a higher rate.

Discipline Information by Subgroup m

Norfolk Public Schools, SY2015-16 6 PROCESS

10,509 31,578
100% -
Il Alaskan/Native American

I:l Asian

B Multiracial
[] Hispanic
Bl White

- African American

0% -

Short-term Long-term Long-term Expulsions Norfolk Public
Out-of-School  Suspensions  Suspensions Schools
Suspensions (>10 Days) with Special (All Students)

Conditions

« African-American students are disciplined at a higher rate than other student subgroups.
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The district has two transition specialists dedicated to creating plans for
students’ return to their home schools.

Roles Dedicated to Transition from Alternative Placement m

a PROCESS

Process for Alternative Placement Services

Home School Alternative Placement

P P

A b A b
B B

Exit Criteria

District Madison Alternative Center
Transition Specialist Transition Specialist
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Staff also shared different perspectives regarding what is required of
students prior to transitioning back to their home school.

Perspectives on Clear Exit Criteria m
e PROCESS

A Ao
I Madison Alternative Center I Home Schools
Reported standards needing to be met Reported being unsure if standards
prior to transition: are met prior to transition:
J Behavior standards x Social-emotional needs met
J Attendance standards x Attendance in alternative program
J Academic standards x Rigorous academic instruction

v

Without clear exit criteria, a high percentage of students may end up having
additional incidents and/or end up returning to alternative placement.
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However, staff mentioned that communication is often missing in
transitioning students back to the home school and after transition.

Feedback After Transition Back to Home School m

a PROCESS

What services have been provided during alternative placement?

FEEDBACK LOOP

Home School Alternative Placement

Exit Criteria

Are students effectively transitioning back to their home schools?

v

Effective feedback mechanisms may help ensure students do not
re-enter into alternative placement.

FEEDBACK LOOP
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Data from school year 2015-16 shows that many students are in fact
returning to alternative placement.

Repeat Alternative Placement for Students m
In-District & Tidewater Regional Alternative Educational Program, SY2015-16 a PROCESS
100%

® Clear exit /
transition criteria
may help reduce the
overall number of
students in
alternative
placement

270

1 Placement 2 Placements 3 Placements 4+ Placements

*  46% of students placed in an alternative setting were on their second or more placement.
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In order to improve processes for entry into and transition from
alternative placement, the district should consider a few key steps.

Key Steps For Processes Into and Out of Alternative Placement a SROCESS

a Clarify Norfolk Public Schools’ alternative program entry criteria for specific
types of alternative settings and define a process for establishing exit
criteria based on each students’ needs.

e Redesign the Tribunal Hearing and transition processes to facilitate the
above.

e Implement the redesigned process, while ensuring the appropriate
training and communication for staff.
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Below are two immediate next steps for consideration.

Next Steps

1. Analyze categories of student need, identify services and
supports for each type of student need and identify entry and
exit criteria.

2. ldentify and convene a committee to map out a range of Tier 2
and Tier 3 social, emotional, and behavioral interventions that
should be consistently available at all schools as a step prior to
alternative school placement.
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The District Management Council

If you have any comments or questions about
the contents of this document, please contact
The District Management Council:

* Tel: (877) DMC-3500

* Email: info@dmcouncil.org

» Fax: (617) 491-5266

* Web: dmcouncil.org

e Mail: 133 Federal Street, Boston, MA 02110
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DMC has synthesized many years of education research into the best
practices.

Sources & Citations

General:

» “Seeking Effective Policies and Practices for Students with Special Needs.” Rennie Center for Education Research & Policy. Sping
2009.

+ Hattie, John. Visible learning: A synthesis of over 800 meta-analyses relating to achievement. Routledge, 2013.

» “Special Education: A Service, Not a Place.” New Jersey School Boards Association. March 11, 2014.

» Eidelman, Hadas, Grindal, Todd, Hehir, Thomas. “Review of Special Education in the Commonwealth of Massachusetts.” Report
commissioned by the Massachusetts Department of Elementary and Secondary Education. April 2012.

*  What Works Clearinghouse
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DMC has synthesized many years of education research into the best
practices.

Sources & Citations

Reading:

* A KIDS COUNT Special Report from the Annie E. Casey Foundation. “Early Warning! Why Reading by the End of Third Grade
Matters.” Annie E. Casey Foundation, 2010.

» Armbruster, Bonnie B., Lehr, Fran, Osborn, Jean. “Put Reading First: The Research Building Blocks for Teaching Children to Read:
Kindergarten Through Grade 3.” National Institute for Literacy: The Partnership for Reading, 2001.

* Hernandez, Donald J. "Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation." Annie E.
Casey Foundation (2011).

*  “Improving K-5 Literacy Outcomes.” Hanover Research, January 2015.

* Report of the National Reading Panel. “Teaching Children to Read: An Evidence Based Assessment of the Scientific Research
Literature on Reading and Its Implications for Reading Instruction.” National Reading Panel, 2000.

» Shanahan, Timothy, et al. "Improving Reading Comprehension in Kindergarten through 3rd Grade: IES Practice Guide. NCEE 2010
4038." What Works Clearinghouse (2010).

» Sweet, Anne P., McGuire, C. Kent, Riley, Richard W.Ten Proven Principles of Teaching Reading. National Education Association,
2000.

* Taylor, Barbara M., and P. David Pearson, eds. Teaching reading: Effective schools, accomplished teachers. Routledge, 2005.

» Assisting students struggling with reading: Response to intervention and multitier intervention in the primary grades. US Department
of Education, National Center for Education Evaluation and Regional Assistance, Institute

» Harlacher, J., Sanford, A., & Walker, N. (2015). “Distinguishing Between Tier 2 and Tier 3 Instruction in Order to Support
Implementation of RTI.”

» Allington, Richard L. "What really matters when working with struggling readers.” The Reading Teacher 66.7 (2013): 520:530.

*  What Works Clearinghouse
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DMC has synthesized many years of education research into the best
practices (continued).

Sources & Citations

High Expectations & Access to General Education:

» Boser, U., Wilhelm, M., & Hanna, R. (2014, October 6). The Power of the Pygmalion Effect: Teacher Expectations Strongly Predct
College Completion

* Rosenthal, R, and L. Jacobsen. Pygmalion in the classroom: teacher expectation and pupils’ intellectual development. New York
Holt, Rinehart and Winston, 1968.

» Courtade, Ginevra, et al. "Seven reasons to promote standards-based instruction for students with severe disabilities: A reply to
Ayres, Lowrey, Douglas, & Sievers (2011)." Education and Training in Autism and Developmental Disabilities (2012): 3-13.

* Reeves, Douglas B. Making standards work: How to implement standards-based assessments in the classroom, school, and district.
Lead+ Learn Press, 2002.

» Eidelman, Hadas, Grindal, Todd, Hehir, Thomas. “Review of Special Education in the Commonwealth of Massachusetts.” Report
commissioned by the Massachusetts Department of Elementary and Secondary Education. April 2012.

Targeted Interventions:

» Assisting students struggling with reading: Response to intervention and multitier intervention in the primary grades. US Department
of Education, National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, 2009.

* Denton, C. A; Fletcher, J. M.; Anthony, J. L. and Francis, D. J. “An Evaluation of Intensive Intervention for Students withPersistent
Reading Difficulties.” Journal of Learning Disabilities, 39, 447-466, 2006.

* DuFour, Richard, DuFour, Rebecca, Robert Eaker, and Gayle Karhanek. Whatever it takes: How professional learning communities
respond when kids don't learn. Bloomington, IN: National Educational Service, 2004.

» Kelly, Corrie. “Reading Intervention Programs: A Comparative Chart.” Reading Rockets, 2001.

« Stiggins, Rick, and Rick DuFour. "Maximizing the power of formative assessments." Phi Delta Kappan 90.9 (2009): 640-644.

» Intensive Interventions for Students Struggling in Reading and Mathematics: A Practice Guide.” Center on Instruction.

» Harlacher, J., Sanford, A., & Walker, N. (2015). “Distinguishing Between Tier 2 and Tier 3 Instruction in Order to Support
Implementation of RTI.”
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DMC has synthesized many years of education research into the best
practices (continued).

Sources & Citations

Quality of Teachers:

» Darling-Hammond, Linda. "Teacher quality and student achievement."Education policy analysis archives 8 (2000): 1.

» National Council on Teacher Quality, “Teacher Prep Ratings,” 2014.

» Public Impact’s OpportunityCulture.org website

* Rice, Jennifer King. Teacher Quality: Understanding the Effectiveness of Teacher Attributes. Economic Policy Institute, Washington,
DC, 2003.

» Suh, Thomas-Fore. "The National Council on Teacher Quality: Expanding the Teacher Quality Discussion. ERIC Digest." (2002).

+ Walsh, Kate, Deborah Glaser, and Danielle Dunne Wilcox. "What education schools aren't teaching about reading and what
Elementary teachers aren't learning.” National Council on Teacher Quality (2006).

» Joyce, B., and Showers, B. “Student achievement through staff development” (3rd ed.). Association for Supervision and Curricdum
Development, 2002.

» Block, Cathy Collins, Margaret Oakar, and Nicholas Hurt. "The expertise of literacy teachers: A continuum from preschool to gade
5." Reading Research Quarterly 37.2 (2002): 178-206.

» Teachers Matter: Understanding Teachers’ Impact on Student Achievement.” RAND Corporation.

* Goe, Laura, and Leslie M. Stickler. "Teacher Quality and Student Achievement: Making the Most of Recent Research. TQ Research
& Policy Brief." National Comprehensive Center for Teacher Quality (2008).

« Harris, Douglas N., and Tim R. Sass. "Teacher training, teacher quality and student achievement.” Journal of public economics95.7
(2011): 798-812.
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DMC has synthesized many years of education research into the best
practices (continued).

Sources & Citations

Quality of Teachers (Continued):

* Taylor, Barbara M., and P. David Pearson, eds. Teaching reading: Effective schools, accomplished teachers. Routledge, 2005.

» Taylor, Barbara M., Michael Pressley, and David Pearson. "Effective Teachers and Schools: Trends across Recent Studies.” (20M).

* Mioduser, David, Hanna Tur-Kaspa, and Irit Leitner. "The learning value of computer-based instruction of early reading skills."
Journal of computer assisted learning 16.1 (2000): 54-63.

» Allington, Richard L. "What at-risk readers need." Educational Leadership. 68.6 (2011): 40-45.

* Vaughn, S., Wanzek, J., Murray, C. S., Roberts, G. (2012). Intensive interventions for students struggling in reading and
mathematics: A practice guide. Portsmouth, NH: RMC Research Corporation, Center on Instruction.

+ Gersten, R., Compton, D., Connor, C.M., Dimino, J., Santoro, L., Linann-Thompson, S., and Tilly, W.D. (2008). Assisting students
struggling with reading: Response to Intervention and multi-tier intervention for reading in the primary grades. A practice guide.
(NCEE 2009-4045). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education
Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/publications/practiceguides/.

* Vaughn, S., Denton, C., & Fletcher, J. (2010). “Why Intensive Interventions Are Necessary For Students With Severe Reading
Difficulties.” Psychol Sch., 47(5), 432-444. Doi:10.1002.

* Harlacher, J., Sanford, A., & Walker, N. (2015). “Distinguishing Between Tier 2 and Tier 3 Instruction in Order to Support
Implementation of RTI.”

* Young, Caresa Lynn. The effects of group size on reading outcomes of identified nonresponders. Diss. Vanderbilt University, 208.
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DMC has synthesized many years of education research into the best
practices (continued).

Sources & Citations

Data & Assessment:

+ Stiggins, Rick, and Rick DuFour. "Maximizing the power of formative assessments." Phi Delta Kappan 90.9 (2009): 640-644.

* Reeves, Douglas B. Making standards work: How to implement standards-based assessments in the classroom, school, and district.
Lead+ Learn Press, 2002.

* Walvoord, Barbara E. Assessment clear and simple: A practical guide for institutions, departments, and general education. Jom
Wiley & Sons, 2010.

« Safer, Nancy, and Steve Fleischman. "Research matters: How student progress monitoring improves instruction." Educational
Leadership 62.5 (2005): 81-83.

* “The Case for Growth: Why Measure Student Learning?” Northwest Evaluation Association. January 2014.

« Bambrick-Santoyo, Paul. Driven by data: A practical guide to improve instruction. John Wiley & Sons, 2010.

* Walvoord, Barbara E. Assessment clear and simple: A practical guide for institutions, departments, and general education. Jom
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